Any student who does not read at grade level by the completion of third grade has a greater risk of failing and dropping out of high school (Hernandez, 2011; Juel, 1988; Snow, Burns, & Griffin, 1998) , and if that child is indigent, the odds of academic failure increase exponentially (Hernandez, 2011) . The purpose of this quantitative study was to determine if there was a statistically significant difference in the State of Texas Assessments of Academic Readiness or STAAR reading scores of students in grades three, four and five who participated for two consecutive years in the Success for All (SFA) reading program by the end of the 2013-2014 school year. Also included were two Titles I campuses not selected for the three year SFA grant, which concluded at the end of the 2013-2014 school year. These two experimental campuses were compared to two control campuses with similar demographic characteristics who did not utilize SFA. Conducted in a south central Texas major suburban school district, this study led to the determination that the SFA reading program did not have significant effect on students' reading scores..
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The five objectives of Reading First as outlined by NCLB included utilizing scientifically research-based reading programs in grades kindergarten through third grade and have students at or above reading grade level by third grade. Also included were provide training and any support needed for teachers; monitor students' reading progress by screening, diagnostic, and reading assessments; use effective reading instructional materials; and improve and strengthen the literacy program and reading achievement for every child (U.S. Department of Education [USDE], 2004) . Beginning in 2002 through 2008, more than one billion dollars have been spent annually to support the Reading First initiative (Hess & Petrilli, 2006) ; however, due to a decrease in the federal budget in 2008, funds were reduced to $393 million a year (Manzo, 2008) . Slavin and Madden (2006) of Harvard University developed Success for All (SFA), a Comprehensive School Reform (CSR) reading program to address the needs of at-risk students grades pre-K to five in poverty stricken schools. The main goal of Success For All (SFA) is that all students would be promoted to grade three on time with satisfactory basic skills and build on these skills for the remainder of their elementary years. The components of this program include the use of tutors, implementation of school-wide curriculum, specific emphasis in preschool and kindergarten on the development of language, readiness and self-concept, conducting eight week assessments, providing a family support team and providing a program facilitator who assists with the entire program (Slavin & Madden, 2006) .
Purpose of the Study
This study examined if there was a statistically significant difference in the State of Texas Assessments of Academic Readiness or STAAR (Texas Education Agency, 2014) reading scores of students in grades, three, four and five who participated for two or more consecutive years in the SFA reading program by the end of the 2013-2014 school year. Two Title I campuses, campus A and campus B were included which were selected for the three year SFA grant which concluded at the end of the 2013-2014 school year. These two experimental campuses were compared to two control campuses with similar demographic characteristics that had not utilized SFA referred to as campus C & campus D. This study was conducted in a south central Texas major suburban school district to determine if the if SFA reading intervention did not have a significant effect on students' reading scores. The statistical data was studied to make this determination.
Research Questions
The following research questions were used to guide this study:
1. What is the impact of the Success for All reading program on students' reading comprehension scores as measured by the 2013-2014 STAAR reading assessments in grades 3, 4 and 5?
2. What is the impact of the Success for All reading program in increasing the reading STAAR scores of students at experimental campuses A and B as compared to the controlled campuses C and D in grades three, four and five?
Research Hypotheses
The following research hypotheses were used to guide this study:
H1: There is a statistically significant difference of the Success for All reading program students' reading comprehension scores as measured by the STAAR reading assessments in grades three, four and five.
H2:
There is a statistically significant difference between the 2013-2014 reading STAAR scores of the students at experimental campuses A and B as compared to the controlled campuses C and D after controlling for the 2012-2013reading STAAR scores.
Research Design and Approach
For Research Question 1, the archived STAAR reading assessment scores from qualifying students were obtained (academic years 2011-2014) . The 2011 The -2012 The and 2012 The -2013 academic years were used as the pre-test scores and 2013-2014 academic year as the post-test scores.
This archived data was entered into the Statistical Package for Social Science (SPSS), and one-way analysis of variance (ANOVA) was applied to determine if there was a significant difference between students receiving the SFA program during 2011-2012 and 2012-2013 academic years as compared to the final academic year, 2013 . The 2011 -2012 and 2012 -2013 academic years' STAAR reading scores acted as the covariate.
For Research Question 2, a one-way analysis of covariance (ANCOVA) was used to analyze the differences among students from the experimental group and control group on the third, fourth, and fifth grade archived STAAR reading test standardized scores. To conclude if there was a statistically significant difference, a one-way analysis of covariance (ANCOVA) was conducted. The campus types were the treatments, control and SFA, 2012-2013 academic years' STAAR reading scores acted as the covariate, and the dependent variable was the 2013-2014 reading scores. Only archived data was used.
After permission was obtained from the Texas A&M University-Kingsville Institutional Research Board (IRB), the data collection process began. Also, the required Protection of Human Research Participants and Responsible Conduct of Research web-based training course through the National Institutes of Health (NIH) Office of Extramural Research was completed. The next step involved gaining permission from the school district for the release of any needed data. The researcher met with the superintendent, explained the study, and gained verbal and written permission.
As an administrative employee of the district, a data use agreement form was explained and signed by the district's testing coordinator for access to archived student data associated with this study. For both research questions, the district's testing coordinator confidentially prepared an Excel spreadsheet identifying the students from the two experimental campuses by labeling them as CA1, CA2, CA3, etc., and CB1, CB2, CB3, etc. for each student at experimental campus A and experimental campus B and disaggregated those students who attended for a minimum of two consecutive years during the time frame of 2011-2014 and provided the overall reading scaled STAAR score for each. In additions, those students from the control campuses were labeled as CC1, CC2, CC3, etc., and CD1, CD2, CD3, etc. and disaggregated those students who had been enrolled for two consecutive years during the time frame of 2011-2014 and provided the overall reading scaled STAAR score for each. No direct identifiers such as names, identification numbers, social security numbers, etc., were included in the Limited Data Set(LDS).The district's testing coordinator included the data fieldsspecifiedasfollows:3 rd grade STAAR overall reading score; 4 th grade STAAR overall reading score; 5 th grade STAAR overall reading score, and Campus A, Campus B, Campus C and Campus D. All data collected will be on file for seven years by the researcher.
Population and Sample
The population included third, fourth and fifth grade students in a south central Texas large suburban school district that participated in the SFA Reading Program at two of the campuses for a minimum of two consecutive years and two campuses with similar demographic characteristics that did not utilize the SFA Reading Program. The intent of this quasi-experimental design where the individuals were purposefully assigned was to test the effect of the intervention, SFA, on an outcome, the STAAR assessment test (Creswell, 2013) . The two control campuses were chosen utilizing the 2013-2014 Texas Academic Performance Report (TAPR) based on school enrollment, accountability rating and demographics. The information available on the TAPR was filtered, sorted and categorized to determine the two non-SFA campuses that had the most similar school enrollment, accountability rating, and demographics as the two SFA campuses. This was done by entering the name of the campus, student enrollment, ethnicity and the number of economically disadvantaged students to determine which two campuses qualified for the study. The student testing data files were disaggregated to identify only the students who had been enrolled for at least two consecutive years during the academic years of 2011-2012 and 2012-2013 on each of the four campuses. The characteristics of the experimental and control groups are reported in Table 1 .
Results

Results for Research Question 1
Research Question 1 examined the difference in students' reading comprehension scores in grades three, four and five as measured by the STAAR reading assessments scores in grades three, four and five.
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To make this determination, a one-way analysis of variance (ANOVA) with repeated measures was utilized. The 2011-2012 and 2012-2013 school years' scores were used as the STAAR pre-test scores, and the school year 2013-2014 scores were used as the post-test scores. Descriptive statistics are reported in Table 2 .
Group 1 participants were 125 third, fourth and fifth grade students in a south central Texas large suburban school district who participated in the SFA Reading Program for a minimum of two consecutive years. Table 2 represents the mean and standard deviation of the STAAR pre-tests scores, 2012 and 2013, and posttest scores, 2014.
Mauchly's Test of Sphericity was used to test the assumption for equal variances of differences between all pair wise combinations of scale scores. Mauchly's Test of Sphericity showed x²(2) = 4.975, p = .083 which indicates that the test is not significant at the 5% level; consequently, the variances of the differences between all pair wise combinations of scale score groups 2012, 2013 and 2014 are equal. The pairs were 2013-2014, 2012-2013 and 2012-2014. Mauchly's Test of Sphericity statistics are reported in Table 3 .
The ANOVA Test of Within-Subjects Effect showed F(2)= 80.79, p< 0.000; therefore, the null hypothesis was rejected at the 5% significance level. The strength of the relationship between the Year treatment and scale scores as measured by a partial η², was extremely strong with the year accounting for 39% of the variance. This data lead to the conclusion that there is a difference in the mean scores of at least one of the combination of years. The ANOVA Tests of Within-Subjects Effects is reported in Table 4 .
Because the overall F test was significant, evaluation of pair wise differences among the means of the tests between the years 2012-2013, 2013-2014 and 2012-2014, were conducted. There was a significant difference in mean scale scores between all compared years. Based on the data, the students participating in the SFA reading program improved their STAAR reading scores significantly from one year to the next for all three years; therefore, the null hypothesis was rejected. The 95% confidence intervals for the pair wise mean differences, standard errors and pvalues are reported in Table 5 .
Results for Research Question 2
Research Question 2 explored the impact of the Success for All program in increasing the reading STAAR scores of students at experimental campuses A and B as compared to the control campuses C and D in grades three, four and five. To conclude if there was a statistically significant difference, a one-way analysis of covariance (ANCOVA) was conducted. The campus types were the treatments, control and SFA, 2012-2013 academic years' STAAR reading scores acted as the covariate, and the dependent variable was the 2013-2014 reading scores. Descriptive statistics are reported in Table 6 .
Control group participants were students in grades 3, 4 and 5 with similar demographic characteristics who did not utilize SFA program, and contained in the SFA group were students in grades, 3, 4 and 5 who did utilize SFA program for a minimum of two consecutive years. Table 6 shows the means and standard deviation for the control group and the SFA group reading scores. The Levene's Test of Equality tests for equality of variances between the SFA group scores and control group scores for 2013-2014. These variances are not significantly different at the 5% level based on the p > .099. Levene's Test of Equality of Error Variances is reported in Table 7 .
The ANCOVA was not significant F (1, 240) = .139, MSE = 8364.22, p> .709; therefore, the null hypothesis was not rejected at the 5% significance level and concluded that the mean 2013-2014 reading scale scores are not significantly different between the Control campuses and the SFA campuses. The evidence suggests the SFA programs did not have a significant impact on the 2013-2014 reading scale scores for students at those campuses.
The strength of the relationship between the campus type and the 2013-2014 scaled reading scores were very weak as determined by a partial η², with the campus type accounting for less than .1% of the variance of the dependent variable and the power to detect the effect is 0.06. The ANCOVA Tests of Between -Subjects Effects is reported in Table 8 .
Conclusions and Recommendations
The purpose of this study was to examine if there is a statistically significant difference in the State of Texas Assessments of Academic Readiness or STAAR (Texas Education Agency, 2014) reading scores of students in grades three, four and five who participated for at least two consecutive years in the SFA reading program by the end of the 2013-2014 school year.
Reading well during the early elementary years is vital for students' academic achievements during their subsequent education. Students not possessing sufficient reading skills by the time they enter second grade will find their achievement increasingly difficult (Juel, 1988; Snow, Burns, & Griffin, 1998) . Low reading achievement during the early educational years is one of the main predictors of a student not completing his or her high school education (Lloyd, 1978; Steinberg, Blinde, & Chan, 1984) . To close this gap, much research has been conducted regarding reading intervention programs at the elementary level. Success for All (SFA), created in 1998 as a non-profit organization, is the product of the Success for All Foundation that may address the need for reading intervention programs (Slavin & Madden, 2006) .
Using the STAAR scaled score reading data for Research Question 1, using a one-way analysis of variance (ANOVA) with repeated measures, the results indicated that there was a statistically significant increase in STAAR reading assessment scores from the years 2012-2013, 2013-2014 and 2012-2014 for the students in the SFA reading program.
Research Question 2 tested if there was a statistically significant difference between the 2013-2014 reading STAAR scores of the students at experimental campuses A and B as compared to the control campuses C and D in grades three, four and five. The results of the one-way analysis of covariance (ANCOVA) indicated that there was not a statistically significant difference between the 2013-2014 reading STAAR scores of the students at experimental campuses A and B as compared to the control campuses C and D in grades three, four and five.
Research Question 1 focused on two Title 1 campuses that were awarded a three year SFA grant that concluded at the end of the 2013-2014 school year. A one-way analysis of variance (ANOVA) with repeated measures was used to examine if the 125 students' STAAR reading scores improved for the students in grades, three, four and five who participated for two or more consecutive years in the SFA reading program by the end of the 2013-2014 school year. Because there were three dependent samples, the students' reading scores from 2012, 2013 and 2014 that needed to be measured three different times, an ANOVA with repeated measures was an appropriate choice. The assumptions of this test included: data are continuous, each group is normally distributed, and the variances of the differences between all combinations of groups are equal.
The 2012 mean reading scale score was 1397.61; for 2013, it was 1461.41; and the 2014 reading scale score was 1525.31. Based on the data, these students' STAAR reading scores significantly improved from one year to the next for all three years or there was an improved average in reading scores over the three years 2012, 2013 and 2014 for students at the SFA campuses. Effect size was calculated to determine the strength of the results with regard to group differences or similarities among the variables in this study (Creswell, 2013) and the effect size measured by the partial eta squared was 0.394, and the power to detect the effect was 1.0, the maximum. Because of the strength of the effect size, it further solidified the conclusion of the rejection of the null hypothesis.
A one-way analysis of covariance (ANCOVA) was conducted for Research Question 2 to conclude if there was a statistically significant difference between the 2013-2014 reading STAAR scores of the students at experimental campuses A and B as compared to the control campuses C and D in grades three, four and five. The 118 students at the control campuses were chosen utilizing the 2013-2014 Texas Academic Performance Report (TAPR) based on school enrollment, accountability rating and demographics. The assumptions of this test included the dependent variable and covariate were continuous, the independent variable was categorical, observations were independent between the two groups, there were no significant outliers, the dependent variable should be normally distributed across the different groups of the independent variable, and the covariate was linearly related to the dependent variable at each level of the independent variable. There also needed to be homogeneity of variances between groups, homoscedasticity and homogeneity of regression slopes.
The results of the one-way analysis of covariance (ANCOVA) indicated that there was not a statistically significant difference between the 2013-2014 reading STAAR scores of the students at experimental campuses as compared to the control campuses in grades three, four and five. The 2011 mean reading scale score for the SFA campuses was 1397.61 as compared to 1368.75 for the control campuses. The 2012 mean reading scale score for the SFA campuses was 1461.41 as compared to 1452.91 for the control campuses. The 2014 mean reading scale score for the SFA campuses was 1525.31 as compared to 1515.73 for the control campuses.
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Journal of Education and Human Development, Vol. 5(4), December 2016 For 2013, it was 1461.41, and the 2014 reading scale score was 1525.31. The effect size measured by partial eta squared was 0.001, and the power to detect the effect was 0.06, with both being very small. The small difference in the mean scores more than likely contributed to this small effect size; however, this data further validates the null hypothesis cannot be rejected.
Following the analysis of this data, there was no absolute evidence to endorse the SFA reading program intervention. The lack of statistically significant differences between the SFA and control campuses warrants this conclusion. However, although the differences were not significant, it does not exclude that the students of the experiential campuses did not benefit from SFA. In addition, several variables may have affected the outcomes of the students' reading scores on the SFA campuses and the control campuses such as the sample size, student attendance and participation, different circumstances may have affected the administration of the STAAR reading assessments, and the fidelity of the implementation of the SFA reading program may have been compromised. Additional possible variables include the teacher to student ratio, classroom management, teachers' education levels, student and teacher relationship, and pedagogy.
Studies done on the impact of reading interventions are extremely important not only given the cost to the district but more importantly, the impact they will have on our children's futures. Some of the future research should include longitudinal studies on the reading STAAR assessments at all levels and effects on ethnicity, gender, English language proficiency and socio-economic status. Furthermore, the alignment of these reading interventions with state assessments should be studied.
Although differences were not significant between the SFA campuses and the control campuses, all of the campuses studied from this south central Texas major suburban school district showed reading academic gains for all three years. This finding suggests that there is an overall factor or factors influencing these gains other than the SFA program. A continuation of this study would be to follow the 125 SFA students' assessment data and compare it to a control group to examine if gains stayed the same, decreased or increased. This may lead to a better understanding not only of the SFA program but of this particular school district. Additional studies should include comparisons of teacher and leadership turnover, ethnicity, gender, English language proficiency and socio-economic status.
The importance of revealing the perceptions of SFA participants cannot be overlooked. Many quantitative studies have been done on the SFA intervention program but very few qualitative studies. The emotions, the relationships, the interactions of the participants may add insight to not only factors that increase reading comprehension but other areas as well. In addition, the participants can provide ideas and insights for improvement in SFA as well as other interventions. Also, research done with a larger sample size would increase the validity of the study. As previously stated, for Research Question 2, the effect size measured by partial eta squared was 0.001, and the power to detect the effect was 0.06, with both being very small. Perhaps, if it had been a possibility, testing a larger population sample may have increased the effect size and possibly the conclusions of this research. On the other hand, there have been a number of SFA studies with larger samples; however, the majority of these studies were conducted by the SFA Foundation. Additional studies with random, larger population samples unaffiliated with the SFA Foundation would produce increased reliability and validity of the data collected and analyzed. 
